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The continued acceptance and support of public school education
in America may well depend upon how adequately and how successfully
educators present concrete evidence that education can accomplish tiie
purposes and produce the results it claims. The far-reaching importance
of the educational process has already been generally acknowledged and
accepted; but, the public school, because it operates upon a consensus,
will normally be subjected to criticism. Educators, therefore, are
faced with the problem of establishing a valid and reliable evaluation
and appraisal of all aspects of the public school’s educational programs
in terms of very specific objectives. The minute details involved in
such an appraisal present a multiplicity of problems, but not insur¬
mountable ones. Further, in a democracy, there is the additional prob¬
lem of establishing desirable democratic values in an incalculable number
of people. Kilpatrick stated;
Democracy wishes all the people to be both able and willing
to judge wisely for themselves and for the common good as to
the policies to be approved; it accordingly will seek a type
of education to build responsible, thinking, public-spirited
citizenship in all its people.^
William H, Kilpatrick, Philosophy of Education (New York; Mac¬
millan Company, p. S»
1
2
Adequate educational training, then, becomes mandatory not only
for existence, but also for survival. Through the schools and through
cooperative community planning, adequate provisions must be made to
implement desirable levels of educational services of a quality and of
a quantity that will build responsible citizens, America's future will
be determined more by the character and competence of its citizens than
by any other single factor. Whether or not this great nation continues
to move ahead rests, increasingly, upon the efficiency with which ttie
youth of today are prepared to adjust to the technological changes of
a new era. And, as the society continues to become more and more com¬
plex, the need for citizens possessing skills in all aspects of life —
economic, technical, social, and spiritual — increases and becomes more
imperative, Tnis calls for greater sensitivity and flexibility on the
part of the schools to fulfill the needs of society by transmitting the
common heritage of American beliefs and ideals to ihe masses. Kilpatrick
believed;
The school, then, must aim to exemplify ihe finest attain¬
able quality of living. For the pupils and students will
learn what they live. If their living is poor, of low quality,
they will then build low quality characters. If we wish
students to grow in intelligent self-determination, then their
school living must include both the possibility and encourage¬
ment of intelligent self-determination. If we wish pupils to
build high ideals, then, we, as teachers, must work with them
as skillfully as we can to help them gradually build good
working ideals,^
The needs are clear. Every child in every community in America,
of necessity, must have access to an adequate and appropriate educational
program of quality. A quality that is predicated upon -the adequacy of
^Ibid., p. 221
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the teaching staff, the competency of the teaching staff, the avail¬
ability of sufficient quantities of materials and equipment, and the
availability of the funds to put what is known about desirable educa¬
tional experiences into practice. A quality that is predicated also
upon the excellence and vision of the school administrator who serves
each communityj and upon the concera of the community itself in ful¬
filling its responsibilities to its children.
Through evaluation, considered a special concept in modem edu¬
cation, educators are continuously searching for a more comprehensive
and systematic assessment of the effectiveness of the school’s pro¬
grams. Evaluation usually seeks to identify problems that need atten¬
tion; to determine the degree of strengths and weaknesses in a school's
program; and to provide the basis through which the quality of this
program in its entirety can be systematically upgraded. Thus, the
process of evaluation is considered subjective. The degree of the
subjectivity is diminished, however, by the objective information so
very necessary in the evaluation process.
Through evaluation and appraisal, the educational program of the
school can be improved tremendously by effecting a fundamental reorga¬
nization of the school's program to insure greater efficiency and en¬
richment within the framework of the school's present structure; by
the cooperative planning of a qualified school staff and alert citizens
in the school's community; and by the availability of a stimulating,
working climate wherein all, teachers and pupils, are encouraged to
attain optimum democratic performance.
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Evolution of the Problem
An interest to engage in this research developed from the fact
that during the past four years that the -writer had served in the
capacity of principal in the New Albany Municipal Separa-te School
District, a deep desire -to provide a high quality cultural and compre¬
hensive educational program for the boys and girls of the New Albany com¬
munity had persisted.
The writer's interest and concern, furthermore, extended -to the
determination of the strengths, the weaknesses, and -the degree -bo which
the present programs, services, and arrangements of the New Albany school
conformed to general acceptable educational practices as recommended by
two accrediting associations. Periodic appraisals of the school's pro¬
gram had been conducted; these did not seem to be satisfactory because
they wei*e very limi-ted in scope and had not involved the -total school
personnel.
Contribution to Educational Knowledge and Practice
The contribu-tion of -this study was significant in -that it dealt
-with specific aspects of administration in a specific school. The items
listed, however, are peculiar to many school systems in America. There¬
fore, the implications are that the research presen-bed, -bo persona
directly and educationally concerned# a profile on the present programs,
services, and arrangements of the school.
Secondly, it was hoped that, through this study, valuable and
pertinent information would be made easily available to persons con¬
cerned with improving specific phases of the school's program.
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Thirdly, it was hoped that an intimate understanding of the
findings discovered in the school situation would suggest meaningful
changes, modifications, and/or refinements leading to an improvement
in the effectiveness of the quality of the school's educational pro¬
gram.
Finally, it was hoped that this research would develop an aware¬
ness of the need for continuous evaluation of the school's educational
enterprise in meeting its educational responsibilities in an ever-
changing society.
Statement of the Problem
The problem involved in this study was to develop a conprehensive
profile on the current status of the programs, services, and the arrange¬
ments of Ihe New Albany City School during the period of 1963-1966j and
to ascertain how this status approximated established educational
standards as outlined by the Mississippi Accrediting Commission and the
Southern Association of Colleges and Schools.
Purpose of the Study
The major purpose of this study was to examine the records of
the school in an effort to develop a comprehensive profile on selected
factors of the curriculum program, personnel, school equipment and
facilities, school finance, and the enrollment and attendance of the
school during the period, 1963-1966.
More specifically, the purposes were intended to attain the fol¬
lowing objectives:
1. To determine the trend in the curriculum program
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2, To determine the trend in teacher training and certi¬
fication
3. To determine the trend in plant facilities and equip¬
ment provision
U. To detemnine the trend in financing of the school's
educational programs
To determine the trend in enrollment and in the average
daily attendance in the school
6. To ascertain the present status of the school in tenns
of standards establiidied by the Mississippi Accrediting
Commission and the Southern Association of Colleges and
Schools
?• To establish a basis for making recommendations for
the future development of the school’s program in order
to secure greater efficiency and enrichment for the
school community.
Scope and Limitation of the Study
The study was circumscribed by the inherent limitation of the very
short three-year period with which the study was concerned; the lack
of sufficient data from prior years to portray adequate background for
the study; and the inaccessibility of portions of the data due to a
lack of continuity in the sources of the data.
Definition of Terms
For ihe purposes of clarity and consistency the following terras
which were pertinent to this study are herewith defined;
1, "Curriculum program" refers to the program of studies
involving the courses of instruction, and the experi¬
ences which contribute to desirable behavior changes
relative to the various fields of learning,
2, "Personnel" refers to the individuals connected with the
institution considered collectively, whether as teachers
or nonprofessional employees.
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3. ’‘Plant equipment” refers to articles, such as furniture,
machinery, books, etc. that are used without being com-
sumed as distinguished from the consumable items, the
supplies.
Method of Research
The Descriptive-Survey Method of research, which involves record¬
ing, aialysis, and interpreation of the prevailing conditions of the
subject, was employed to collect the data required for the study.
Locale of the Study
The study was conducted at the New Albany School, B. F. Ford
School Center, New Albany, Mississippi, encompassing a three-year period,
1963-1966.
New Albany is located in the northeast section of the state and
is the county seat of Union CoTinty. The county has a population of
20,626 peoplej New Albany has a population of 6,500 people with approxi¬
mately twenty-two per cent Negro population. Income is derived mainly
from agricultural products; however, industry and industrial payrolls
have become very important to the economy. Very, very few provisions
for recreational and cultural facilities are available to the school
population.
B. F. Ford School Center, a combination elementary and high school
including grades one to twelve, is located in the southeast section of
the city where the greater portion of the homes are substandard. Many
of the fathers are common laborers; others work in the factories; the
majority of the mothers do domestic work. The school poptilatLon con¬
sisted of 889 pupils; four full-time lunchroom employees; thirty-one
teachers, including two special reading teachers; and one full-time
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administrator. All of the teachers had college degrees; many of them
had records of studies beyond the collegiate level. Further, there
were nine buses transporting pupils to ihe school; six of these were
county buses; three were city buses. The county pupils comprised 36.5
per cent of the enrollment.
Description of the Subjects
The subjects in the study were the student-personnel, the teacher-
personnel, the nonprofessional-personnel, and key-citizens at the B.
F. Ford School Center, New Albany, Mississippi, for the period, 1963-
1966.
Description of the Instruments and Materials
The basic instruments used in collecting the data for the study
were:
1. Official enrollment and attendance records on the
student-personnel from the school's registers
2. Official records of transcripts, types of licenses
held, and years of teaching experience of the
teacher-personnel in the school
3. Summary sheets of course offerings and scheduling
for the period, 1963-1966
ll. Copies of accrediting sheets that have been supplied
to the Mississippi Accrediting Commission during the
1963-1966 period
5. Official reports on enrollment, teachers, and school¬
housing as supplied by the Division of Administration
and Finance, State Department of Education, Jackson,
Mississippi.
Method of Procedure
The data necessary to the development of the study were gathered.
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organized, analyzed, interpreted, and presented through the following
procedural steps;
1. Permission to conduct the research for the study was
secured from the proper school officials.
2. A survey of pertinent literatiire was analyzed and
synthesized.
3. Permanent records were STirveyed to secure pertinent
data on enrollmoat, attendance, plant facilities
and equipment, and teacher training and certification.
I4.. Information secured from the permanent records was
interpreted and assembled into appropriate tables and
graphs as indicated by the nature of the data.
5. The findings, conclusions, implications, and recommenda¬
tions were duly stated^ given the necessary interpre¬
tation; and presented in the fini^ed thesis copy.
Survey of Related Literature
The significant aspects of the literature as related to this study
were reviewed and are herewith presented under the following captions;
(a) Curriculum Program; (b) Teacher Training and Certification; (c)
School Plant and Facilities; and (d) School Appraisal and Evaluation.
Curriculum Program.—Education always reflects the culture of
which it is a part. It can be established, developed, improved, or
completely remade only in terms of the society for which it exists.
In the American society education exists as an agency by which democracy
shapes the minds and molds the hearts and characters of its citizens.
In the American society there is a belief in democracy as a philosophy
of living, as a way of life. In fact, the public school today is
recognized as the formally-organized institution that will perpetuate
the goals, the aspirations, and the It^alties to America’s democratic
ideals, institutions, and values. The values have been reflected in
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the schools' cuiriculuin programs. White summarized them as follows;
¥e have three ultimate democratic values; Individual
welfare, group achievement, and freedom. And we have six
near-ultimate values; Group decision, active receptivity,
responsibility to contribute, freedom from status-mindedness,
orientation to reality, and friendliness.^
An analysis of early American culture revealed that its educa¬
tional needs, like the culture, were simple. There was little need
for formal school for the majority. The major needs demanding formal
education were preparation for politics and the professions, especially
the ministry. As late as 1800, there was nothing ttiat represented
even the beginnings of universal public education; by 1900, however, a
universal system of free public schools had been set up. The educa¬
tional system, with its limited curriculum, that had served colonial
America had become obsolete.
The turn of the century saw many changes in the American culture,
and in the curriculum programs of the schools. Social changes stimu¬
lated educational changes; and educational changes stimulated scientific
movements characterized by the terms, "national committees" and "courses
of study." Many of the committees attacked the curriculum programs of
the elementary and the secondary schools. Educators were challenged to
make the curriculum more functional in terras of the actual needs of
youths and adults. Because of these challenges, studies increased.
In a study conducted by the Commission on the Reorganization of Second¬
ary Education, curricular needs were expressed in teirnis of educational
goals. The goals became known as the Seven Cardinal Principles of
Ralph K. White, "Ultimate and Near-Ultimate Democratic Values,"
Progressive Education, Volume XXVII (April, 1950), p, 171.
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Secondary Education. According to Taylor, they are:
Training in the fundamental processesj training in
the maintenance of health; training in worthy home
membership; training in obtaining and maintaining a
vocation; training in civic responsibilities; training
in the use of leisure time: and training in the develop¬
ment of ethical character.^
During the 1930*3, the Educational Policies Commission was appointed
by the National Education Association and the American Association of
School Administrators to draft an “up-to-date" statement on the purposes
of education. A report covering this study was submitted in 1938, and
is considered one of the major directives for education. Objectives of
education emerging from this study include;
The objectives of self-realization; the objectives
of human relationship; the objectives of economic g
efficiency; and the objectives of civic responsibility.
Some years later. Hatch and Stefflre, after having examined some
educational trends, were convinced that one could predict ra.th some
accuracy areas of training that the school’s curriculum program should
include to be truly workable for each boy and girl in the schools of
tomorrow. The areas suggested were very similar to the educational goals
of the Seven Cardinal Principles. They were:
Training in the fundamental processes; training in
effective techniques for working with others; training
in ways of obtaining a livelihood and how to obtain and
succeed in a job; training in area of civic responsibility;
Ijames R. Taylor, A Histoiy of Education (Englewood Cliffs, New
Jersey: Prentice-Hall, Inc., 1955), p. 91.
2
The Purposes of Education in American Democracy, Educational
Policies Commission (Washington; National Education Association, 1938),
p. U7.
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training in techniques for the maintenance of healthj
training in the effective use of leisure time; aid
training in the area of self-understanding and self-
discipline.^
Current research studies have supplied valuable information con¬
cerning the curriculum. Chaney in his stu(^ pointed outs
The curriculum offering has not changed very much
during the years. The basic courses are still centered
around the three ’*R*s” accompanied by certain courses
set up by the local units. The curriculum has remained
more static in the senior high school than at ary other
level in public education.2
Members of the Childhood-Youth Education Committee in research on
the modern curriculum concluded that the very nature of the American
society should be used as the guide to the type of curriculum programs
developed in each coraraunily. Excerpts from this research revealed:
Industrial civilization has altered the traditional
pattern and conception of our economy. This calls for a
curriculum which gives children and youth guidance in
dealing with the persistent problems of living in o\ir
industrial democracy.
Industrial civilization has brou^t new modes of
livelihood. This calls for a curriculxim -vdiich fits
children and youth to make a responsible contribution
to the work of the world.
Industrial civilization has changed the pattern of
family life. A curriculum must be developed which helps
children and youth to deal with their concerns of family
life.
Otxr greatest problem is that of preserving peace and
developing world unity. This calls for a curriculum in
which democratic methods of cooperative action are an
Raymond N. Hatch and Buford Stefflre, Administration of Guidance
Services; Organization, Supervision, Evaluation (Englewood Cliffs,
New Jersey: Prentice-Hall, Inc,, 195^)* p. l3.
2
L. L, Chaney, "A Study of the Development of the Negro School
System of Meridian, Mississippi, 1923-1955” (Unpublished Master’s
thesis. School of Education, Atlanta University, 195^4) > P* 19*
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integral part of every school experience; a cxirriculum
which -will develop world-minded citizens, able to make
the sound judgements aod willing to make the sacrifices
necessary to maintain peace,^
The White House Conference on Education which was held late in
1955, re-examined the nation's educational goals and needs. After
very extensive discussion, this group concluded that the schools in
modern American society should continue to develop the following;
The fundamental skills of communication — reading,
writing, spelling as well as other elements of effective
oral and written expression; the arithmetical and mathe¬
matical skills, including problem solving ....
Appreciation of our democratic heritage; civic rights
and responsibilities and knowledge of American institu¬
tions; aesthetic appreciation and self-expression in the
arts; ability to think and evaluate constructively and
creatively ....
Respect and appreciation for human values and for
the beliefs of others; social competency as a contribu¬
ting member of his family and community; wise use of
time, including constructive leisure pursuits; an aware- *
ness of our relationships with the world community ....
The curriculum in its far-reaching aspects is the most vital part
of the school's activities. In its larger perspective it should reflect
a keen and continuous awareness of the needs of the learners, compliance
with accreditation requirements, alertness to the peculiarities of -the
local community, and a far-sightedness which comprehends the critical
problems faced by our national and world societies.
Teacher Training and Certification.—"A teacher affects eternity;
he can never tell where his influence stops." So observed the historian-
■^lorence B. Strateraeyer, et al. Developing A Curriculum for
Modern Living (New York: Bureau of Publications, Columbia University.
1950), pp. 27-U7.
2
Ivan H. Linder and Henry M. Gunn, Secondary School Administration;
Problems and Practices (Columbus, Ohio; Charles E. Merrill Books, Inc.,
W77m5i:
philosopher, Henry Adams,^ For many teachers this is a challenge; for
others, it is a despairing thought. Generally, the "goodness** of an
educational program is determined, to a large extent, the training
and efficiency of the teaching personnel, Ryans observed:
It seems reasonable to assume that good teachers --
those -who are skillful in developing understanding
of the world in which man lives, insightful with respect
to the ways and means of stimulating intellectual
appetites, and capable of patience, understanding, and
sincere feelings for o-thers — may pave the way for an
enlightened and productive society. Poor teaching,
contrariwise, would seem to be a significant contributor
of its unfortunate share to the perpetuation of ignorance,
misunderstanding, and intellectual and cultural stagna¬
tion, ^
In order for the school’s educational enterprise to be truly
effective, all members of the instructional staff should reflect quali¬
fications of training, experience, and personality tdiich contribute to
an effective learning environment.
Today, ilxere are about 1,U million teachers guiding approximately
forty-two million boys and girls in the public elementary and secondary
schools of America, The importance of selecting and keeping "top
quality" teachers to prepare these future citizens cannot be over¬
emphasized, And yet, each year thousands of teachers leave the teach¬
ing profession to seek employment elsewhere. Public attitudes toward
the teaching profession are adversely affecting one of America’s most
important human resources. No one is more important to America’s
Gordon IT, Lott, The Teacher a Key Factor (New York: Macmillan
Company, 1962), p, 53.
2
David G, Ryans, Characteristics of Teachers: Their Description,
Comparison, and Appraisal (Washington; American Council on Education,
i960), p." 1,
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schools than is the teacher. Morse suras up the attitude toward the
profession in these wcrds:
Teachers, in many respects, belong to a second class
profession. They are grossly underpaid. Their ranks
have attracted less than the best college graduates.
The competition that characterizes industry's search
for talented undergraduates is lacking in the field of
education. Everyone seeks the brilliant physicist of
tomorrow. VJho seeks the brilliant teacher?
University faculties of arts and science display
little respect for training programs in teachers colleges
and schools of education. In the acknowledged ‘conflict*
between liberal arts and education, the latter has been
downgraded intellectually.^
The teacher plays so important a part in the work of the public
school that the education of teachers should be classed as one of those
essential foms of public service which should be maintained regardless
of economic changes in our monetary system.
The American Council on Education in its Teacher Characteristics
Study compiled much valuable information on teachers. The major object¬
ives of this study were:
1. To compile information on significant teacher characteristics
and to develop objective measures that might be used in
evaluating and predicting teacher behavior.
2. To identify, analyze, and describe some of the patterns of
teacher’s classroom behavior and teacher's attitudes,
viewpoints, training, intellectual, and emotional qialities.3.To compare the characteristics of various groups of teachers
when they had been classified according to such conditions
as age, experience, sex, size of school, cultural climate
of the community, and the like.^
During the period of the study, 19l;8-1955, approximately 100
separate researches were carried out, and over 6,000 teachers in
1,700 schools and 1^50 school systems participated in various phases
^Arthur Morse, Schools of Tomorrow—Today (New York; Doubleday
and Company, Inc,, 1960^, p. 161.
^David G. Ryans, op. cit., p. 385.
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of the investigations. The results of some of the trends noted in
this study included:
1. The attitudes of elementary teachers toward pupils, toward
administrators, and also toward fellow teachers and non-
adrainistrative personnel in "the schools were markedly more
favorable than were similar attitudes of secondary teachers.
2. More favorable attitudes toward pupils were expressed by
women teachers in the secondary school, but among the
elementary teachers there was a tendency for men to possess
more favorable pupil attitudes than did women,
3. Teachers whose observed classroom behavior was Judged to be
more characteristically warm and understanding and more
stimulating possessed more favorable attitudes towards
pupils and towards administrators.
ii. The verbal understanding scores obtained by secondary
teachers were significantly higher than those of elementary
teachers^ English and foreign language teachers excelling
other sub;5ect-matter groups within the secondary school,
5. Men teachers at both the elementaiy and secondary levels
appeared to be markedly more emotionally stable than the
women teachers.
6, There seemed to be no observable relationship between scores
on the validity-of-response scale and the classification of
teachers by amount of teaching experience, age, sex, grade
or subject taught, or obseirved classroom behavior,^
There is every indication that obtaining capable teachers is an
intrinsic interest and obligation of education.
If competent teachers can be obtained, the likelihood of
attaining desirable educational outcomes is substantial. On the
other hand, although schools may have excellent material re¬
sources in the form of equipment, buildings, and textbooks; and
although the curriculum program may be appropriately adapted by
educators and by lay personnel to community requirements, if the
teachers are misfits or are indifferent to their responsibilities,




School Plant and Facilities.—The school plant is an essential
element in the development and promotion of a functional educational
program. Provisions for a school plant, Including the site, buildings,
«
equipment, and services are clearly an indication of a community's
interest and support of an adequate educational program for its youth.
A school's educational program improves markedly with improvement in
plant facilities. Because of numerous changes in present-day society,
many changes have occurred in schoolhousing. These changes place an
additional burden on school boards to plan continuously so that the
buildings and plant facilities of the school are kept abreast of the
times, Otto observed;
The historic pattern of the two-story building with full
basement, located on a small site in crowded quarters, and
containing little more than "standard” classrooms is dis¬
appearing with amazing rapidity.1
School buildings must be adequate, suitable, sanitary, and safe
for they affect immeasurably the learning experiences of the boys and
girls that inhabit them. Dewey stated:
The school building should be adequate in size and
numbers to house all activities of the school program. The
first job of the educational planner is to determine the
type, size, and mimber to conform to the demand of the
purposes for which they are needed,^
Many school buildings as late as 1950, were ineffectual for the
purposes for which they were designed, A study made by Alexander of
schools in three Georgia counties for the 1952-53 session revealed
■^enry J. Otto, Elementary-School Organization and Administration
(Mew York; Appleton-Centuiy-Grofts, Inc., 195U), p. 613.
/>
“^John Dewey, The School and Society (Chicago; University of
Chicago Press, 1900), p, 65.
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the following:
•nie school sites were grossly inadequatej play areas
limitedj toilet facilities generally inadequate; chalkboards
poor; cloakrooms, lockers, and walks lacking; twenty-eight
per cent without any shrubbery or flowers; and none of the
schools studied met the standards of the Georgia Department
of Education Rating Sheet for Sdiool Plants.^
Trends seem to indicate an improvement in the quality and quantity
of school plants. Douglass described the modern school, thusly:
The modern secondary school building includes auditoritims,
study halls, libraries, gymnasiums, administrative offices, and
special rooms and arrangements for instruction in science,
sewing, cooking, typewriting, manual and industrial arts of
various kinds, and physical education.^
Linder and Gunn have observed:
The design in secondary school buildings is changing rapidly,
with the organization and the structure of the buildings being
more deliberately adapted to Ihe program of the school. The
uniform size of classrooms which required most of the floor
space of the conventional hi^ school building is being re¬
placed with rooms designed to serve a more flexible prc^ram.
Classroom size is being varied to provide space for groups of
one hundred or more, along with smaller rooms for seminar groups
and cubicles for individual work.3
Eckels in an intensive stuc^ of sixty classrooms in 19^0, found:
The majority of schools now being built have acoustical
ceilings, plastered walls, asphalt tile floors, green chalk¬
boards, light finishes, movable furniture, teachers’ closets.
Millie Mae Alexander, ”A Study of the Physical Plants of Negro
Rural Elementary Schools in Green, Taliaferro, Clarke, and Oconee
Counties, Georgia, 1951-1952" (Unpublished Master’s thesis. School of
Education, Atlanta University, 1952), p. 1:3.
^arl R. Douglass, Modern Administration of Secondary Schools
(Boston: Ginn and Company, l95h), p. 1:05.
3
Ivan H. Linder and Henry M. Gunn, Secondaiy School Administration:
Problans and Practices (Columbus, Ohio: Charles E. Merrill Books, Inc.,
1963), p. 2b5.
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and wars^obes in the rooms. The sinks tend to be rectangiilar-shaped.^
The Educational Facilities Laboratory has developed a veiy sound
philosophy on school housing. According to one of its recent publi¬
cations :
One of the chief characteristics of the school building
of the future will be flexibility. Flexibility consists of
three factors; expansibility, convertibility, and versatility.
Expansibility is the capacity of the building to accommodate
additions to the original structure without undue expense.
Convertibility makes it possible to alter interior spaces in
accordance with the changing needs of teachers and students.
Versatility is the capacity of the building to serve a variety
of functions.2
As a further experimental design, some communities have built
schools underground in order to conserve land space. The playgrounds
and athletic fields of these schools are placed directly on top of the
building. Whether .this practice will increase and become more generally
accepted remains truly speculative.
School Appraisal and Evaluation.—The imperative need for a program
of continuously appraising all of the organizational patterns, physical
facilities, curricular activities, and experiences of the total educa¬
tional enterprise of schools and school systems has become the inescap¬
able responsibility in our modern times. As a pre-requisite for member¬
ship in the Southern Association of Colleges and Schools, the school
system must measure, both quantitatively and qualitatively, its purposes
for the comprehensiveness, efficiency, and the effectiveness, and adequacy
of the programs, services, and ancangements of the total educational
toward Eckels, "Features of Outstanding Classrooms," American
School and Universily, Twenty-second Annual Edition (Chicagol American
School thxblishing Corporation, 1950), pp. i7'5-206»
p
Ivan H. Linder and Henry M. Gunn, op. cit., p. 285.
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endeavor. Further, educators are concerned with determining if the
theoretically pre-establidied objectives of the school's program have
been realized.
Early in 1958, recognizing the extreme importance of valid evalu¬
ation of the public schools, two organizations -- the National School
Boards Association and the American Association of School Administrators
~ joined in a cooperative project to stu(^y the whole problem of evalu¬
ative principles, procedures, and techniques. From this study fourteen
booklets. Quest for Quality, were published. The booklets describe with
considerable detail the evaluative approaches in operation in a selected
group of school districts in the nation. The findings;
1, Most evident was a strong, continuing effort to involve and
to inform members of the school board, members of the staff,
and the public,
2, A highly permissive climate for school experimentation was
fostered and supported by the board, the staff, and the
community,
3* Citizens advisory committees of all kinds were used commonly
by the school systems,
U, Staff participation generated noticeable professional self-
confidence and sense of pxirpose.
5, Almost without exception, there was evidence of a high
degree of strong administrative leadership wL-th full school
board support,
6, Expectations of leadership and performance on the part of
principals were raised to a high level by delegating responsi¬
bility to them for development of the educational program in
their units,
7, There was recognition of research to determine iiie effective¬
ness of aU curricular proposals,^
A second booklet entitled Judging Schools With Wisdom lists twelve
National School Boards Association, Quest for Quality (Evanston,
Illinois; National School Boards Association, 1960^, p, 8,
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•'criteria of excellence" of school evaluation. The criteria are:
1. Evaluation should be based on stated objectives.
2. Evaluation should be based on intimate and comprehensive
knowledge of the community,
3. Evaltiation should be a continuous activity,
U, Evaluation should be comprehensive,
5, Evaluation should be a cooperative process involving
many people,
6, Evaluation should identify strengths as well as de¬
ficiencies,
7, Evaluation should involve many measuring instruments,
8, Evaluation should be based on knowledge of children
and youth,
9, Evaluation requires the board to look at itself,
10. Evaluation should appraise existing practices affecting
the staff,
11. Evaluation is based on the belief that what people
think makes a difference,
1
12. Evaluation should culminate in self-improvement.
Recently, many municipal school systems have conducted evaluative
research on various phases of the school's programs. Other systems,
with less finance, have done self-studies. An extensive study made
by the Citizens Advisory Committee on School Needs of Detroit illustrates
a type of school evaluation presently popular in America. Some of the
basic assumptions of the Detroit Study are herewith summarized:
1, ¥e believe -that this task demands a fundamental approach
and appraisal.
National School Boards Association, Judging Schools with Wisdom
(Evanston, Illinois: National School Boards Association, I960), p, 7.
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2. We believe tiiat education is concerned, with the acquisition
of knowledge, the solution of problems, and the application
thereof for meaningful, worthy, and responsible citizenship
in the home, the community, and the world-at-large,
3. We are concerned with the quality of education that is
presently progressing in our schools.
U. We are concerned with the content of our school curriculum,
5, Our ma.ior objective is a citizen who has a vast amount of
knowledge about his work, his culture, his world, and him¬
self — and applies his knowledge to the betterment df
himself and his community. . , ,
From the Chairman of the City-wide Committee came tiiis statement:
I believe public education is one of the major and in¬
dispensable reasons for America's rapid rise to world leader¬
ship and responsibility, I believe only the educated can be
free — that education makes a people easier to be led con¬
structively, but difficult to drive; easy to govern, but im¬
possible to enslave, I believe education should have as its
objectives the formation of character and citizenship, and
the development of individual intellects and talents. I
believe ignorance is the obstacle to progress and knowledge
is essential to human happiness.2
The extent to which educational practice keeps pace with the
recommendations of generally accepted educational ejiperts was the caption
for a study conducted by Ellis in 1932, Ellis was desirous of discover¬
ing the degree to which state programs of education conform to educational
standards which have been advocated by experts in the field. The research
revealed:
On the whole, the various state programs of secondary
education fall far below the theoretical program of secondary
education as proposed and recommended by Ihe experts in the
field of secondary education,’
'T ;;
Detroit, Citizens Advisory Committee on School Needs, Findings
and Recommendations (Board of Education of the City of Detroit, November,
T95^D7ppTT:-7.’;
%bid., p. 8,
^Ernmet Ellis, An Evaluation of State Programs of Secondary Education
(Nashville: George Peabody Go^ege for Teachers, 1932), pp, 231-235.
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Research, such as the Ellis study, is considered a valuable con¬
tribution to evaluation because it makes one scientifically aware of
important specifics of excellence or lack of excellence in the educa¬
tional enterprise.
Educators are faced with many problems that are affecting the
welfare of this great nation. The public is concerned, and is demanding
a thorough re-appraisal of some of the current educational practices.
Efforts at improvement have been undertaken as is evidenced in the ex¬
tensive experimentation now in progress in all areas of the school's
programs.
Summary of Related Literature
The related literature pertinent to the problem of this research
may be stunmarized in the significant statements to follow;
1. The curriculum program, in order to meet present-day
demands, is in a continuous state of expansion with more
and more courses being added to prepare students not
only for fecial vocations, but also for international
understanding and cooperation.
2. The curriculum program is expected to give a thorough
training in the fundamental communicative skills; and,
to prepare boys and girls for future citizenship as
contributing members of the local, state, and world
society.
3. The curricTxlum program must provide for the individual
needs and for the group needs of the students, guiding
them in the achievement of fine emotional attitudes
and good social adjustment,
U. Despite the present handicaps of the total educational
enterprise, in order to attain even the basic educational
goals, the best corps of teachers available must be
recruited and retained,
5. Since the effectiveness and quality of the educational
endeavor is dependent upon the quality of the instructional
2h
programs, staff members slioiild reflect high levels
of qualification as evidenced by academic preparation,
travel, and complementary work experiences,
6. In developing and promoting an educational program of
highest quality, the schools of tomorrow must make a
more deliberate and a more versatile effort to explore
and utilize aU of the school plant* s available facin'"
ties.
7. The school of the future must possess flexibility in
all of its arrangements, its scheduling, its organi¬
zation for instructionj and, most especiaUy, in its
plant and plant facilities.
8. School appraisal is a continuous and cooperative pro¬
cess and should involve, in addition to the school
population, the school board, the key-citizens, the
professional and nonprofessional staff, the use of a
variety of instruments and techniques in attempting to
realize its educational goals.
9. The school is determined to find the best procedures
best suited to appraise and re-appraise the degree of
adequacy, efficiency, effectiveness, and comprehensive¬
ness of all the organizational patterns, services, and
experiences of its population.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introduction
The purpose of this chapter was the presentation, analysis, and
interpretation of the data secured from the official records, the school
registers, summary sheets, and accreditation sheets of the B. F. Ford
School Center, New Albany, Mississippi. For convenience in presentation,
the data have been grouped under the following captions:
A. Curriculum Program
B, Teacher Training and Certification
C. School Plant and Facilities
D, School Appraisal and Evaluation
Historical Setting
New Albany, county seat of Union County, Mississippi, is located
on the Tallahatchie River and the Pontotoc Ridge, the highest area in
elevation in the state. There are 6,500 inhabitants in the cityj l,lj.30
are Negroes. The city has Baptist, Methodist, Presbyterian, Catholic,
Church of Christ, Assemblies of God, and Pentecostal Holiness churches.
Library services are available from a very modern, well-equipped libraryj
adequate health services are available through the recently completed
counly health center. Public utilities — water, gas, telephone service,
and electricity, etc., — are easily accessible. Cotton, soy beans.
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corn, and dairying products account for the largest per cent of the
incomej industries, however, are constantly moving to the area. Pres¬
ently, there are seven such industries with approximately 1,^00 employees.
Union County has issued more industrial bond issues than any other poli¬
tical entity in the state, and is widely known for its aggressive in¬
dustrial policy. The St, Louis-San Francisco Railway and iiie Gulf,
Mobile, and Ohio Railway intersect at New Albany. The city is also
the point of intersection for U, S. Highway No. 78, Mississippi Highway
No, 30, and Mississippi Highway No. l5. Educational pursuits are easily
followed and goals obtained. The city is located only thirty-five miles
from Oxford, Mississippi, the home of the University of Mississippi;
twelve miles from Blue Mountain, Mississippi, the home of Blue Mountain
College; twenty-five miles from Booneville, Mississippi, the home of
Northeast Mississippi Junior College; and thirty-five miles frcra Holly
Springs, Mississippi, the home of Rust College and Mississippi Industrial
College,
B. F. Ford School Center, formerly the Union County Training School,
is located on Lot 2 of the Baker Subdivision in the city. Lot 2 is
bounded on the north by Baker Street and on the east by Wa^ington Ave¬
nue. The king of the Chickasaw Nation lived on a bluff just south of
the present site of New Albany; adjacent to the present location of
Mississippi Highway No. 1$ on -what is now known as King’s Creek Hill;
and within two miles of the Ford School, J. T. Baker, the former owner
of Lot 2, constructed a large, brick, two-story home on this property
and used it as his residence. This same building was subsequently used
as a Negro school and was destroyed by fire in 19U2. Mr, Baker died on
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May 18, 1910, without leaving a will; his property was inherited by his
widow, Mrs. J. T. Baker, and his children ~ Harry, T. F., William,
Edwin, Ruth, Marion, Helen, Walter, Erin, Hillman, and Robert. The
property was purchased from the heirs of J. T. Baker by D. H. Hall for
|8,3i44-.00. The writer was informed b7 Mr. W. P. Daniel, former Super¬
intendent of the New Albany City Schools and for idiom the present Daniel
High School is named, that this land was purchased by Mr. Hall for the
City of New Albany ’’which desired to use the said property for school
purposes.”
The City of New Albany surveyed and divided the tract into lots
and named the area the "Baker Subdivision" for J. T. Baker. The City
retained Lot 2, containing the Baker residence, for use as a Negro school,
and Lot 13 for use as a home for the principal of the school.
From September 1921 to May B. F. Ford, Sr., served as prin¬
cipal of the Union County Training School, Mr. Ford died May 28, 1950.
Two major building programs, completed in 1950 and I960, respect¬
ively, are responsible for the present stiructures consisting of four
well-lighted, well-ventilated, brick buildings, and one frame building.
Upon completion of the building projects the name of the school was
changed from the Union County Training School to the B. F. Ford School
Attendance Center. The center includes both the Ford Junior-Senior High
School and the Ford Elementary School.
The pioneers in the educational task, whose combined service records
total more than seventy years, included: Mrs, Pearl Johnson, Mrs, Lura
^Interview with Mr. W. P. Daniel, New Albany, Mississippi, Septem¬
ber 21, 1963.
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Chisolm, Mrs, Cornelia Ford, Isom Brown and B. F. Ford, Sr,
Ihe educational program of the Ford School is presently adrancing
commendably under the very able leadership of the superintendent, Mr,
J. Bryant Smith, Jr,, and the members of the New Albany Municipal
Separate School District Board,
Curriculum Program
The curriculum program consists of all of the school’s courses
that are available to the students. The program should be planned as
a result of a careful study of the school and the community, the edu¬
cational needs of youth, and the occupational intentions of the youth
served by the school. The program should provide for the common and the
individual needs of all students. It is imperative that the prc^ram be
scrutinized and re-evaluated periodically to keep it abreast of chang¬
ing times and conditions. The entire resources of the community, where
feasible, should be utilized to supplement and to complement the cur-
ricultim program.
Table 1, page 29, presents the data on the program offerings,
number of units, enrollment in the fields, the equivalence of teachers
in each field, grade level of subjects, and class enrollments of the
pupils in the Ford High School. The program offerings of twenty-seven
units include courses in business education, English, health and physi¬
cal education for boys and girls, home economics, mathematics, science,
social studies, and vocational trades. The program offerings did not
include courses in the fine arts or modern languages. An exposure to
occupational ejfperiences and special interests experiences also seemed
lacking. The seventh and eighth grades’ ctirriculum should include, in
TABLE 1
DISTRIBUTION OF THE PROGRAM OFFERINGS, NUMBER OF UNITS, ENROLLMENT
IN FIELDS, EQUIVALENCE OF TEACHERS IN EACH FIELD, GRADE
LEVEL OF SUBJECTS, MD CLASS ENROLLMENT OF THE
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addition to the basic courses, offerings in art, music, homemaking, and
industrial arts. There is every indication that continued efforts to
broaden the curriculum offerings in all grades in the school should be
explored.
The program offerings must be geared to the "educational needs of
youth" so that the boys and girls will be provided with numerous and
varied opportunities to grow into their fullest and most desirable
maturity.
Teacher Training and Teacher Certification
A competent and efficient staff is necessary for the smooth oper¬
ation of the school. Since the teachers must direct the destiny of the
boys and girls, each staff member should possess training and experience
in the field of his particular responsibility.
The data on the ages, residence, marital status, training and
experience of the teachers employed at the Ford School are presented in
Table 2, page 31.
The data reveal that the majority of the teachers, fourteen or
1^5.16 per cent were in the age bracket between thirty-one and forty-one
yearsj seven or 22.^8 per cent of the teachers were in the age bracket
between forty-two and fifty-two years. The distribution of the teachers
according to age seemed satisfactory.
It can also be seen from Table 2 that 61.29 per cent of the teachers
live in the community and 38.71 per cent of the teachers transfer daily.
There are twenty-four or 77.U2 per cent of the teachers marriedj seven
or 22.58 per cent are single.
All of the teachers have secured the bachelor's degree; one teacher
31
TABLE 2
DISTRIBUTION OF PERSOML AND PROFESSIONAL DATA
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bachelor's degree 1 3.23
No advanced credit 19 61.29
Experience:
25 years or more 5 16.13
20-2U years 2 6.1;5
15-19 years 7 22.58
lO-ll; years 6 19.35
5-9 years 5 16.13
1-U years 16.13
Less than 1 year 1 3.23
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has the master’s degree; and thirteen teachers have done graduate work.
The figure of nineteen teachers (61,29 per cent) does not appear very
satisfactory when observed along with the ntunber of years of teaching
experience of the personnel. At least twenty-five (80.6ij. per cent) of
the teachers have more than five years of teaching experience. It is
generally understood among administrators that teachers should be en¬
couraged to advance themselves academically. It is a basic assumption
that additional credit-hours earned in school make for better teachers,
yet this is not always true. There is evidence that this discrepancy
between level of training and teacher proficiency, however, needs
attention.
According to Table 3> page 33, the data on the certification of
the teacher-personnel show that there were fourteen teachers (U5.16 per
cent) with the A-e type certificate; fourteen teachers with the A-s type
certificate; one teacher (3*23 per cent) with the AA type certificate;
and two teachers with Vocational certificates. The Class A elementary
teacher’s certificate authorizes the teacher to teach in grades one to
nine, and is valid for five years. The Class A secondary teacher’s
certificate authorizes the teacher to teach in grades ten to twelve the
subjects for which endorsed, and any subjects in grades seven to nine;
its validity period is also five years. The validity period for the
Class AA certificate is ten years and carries a subject or special field
endorsement. Vocational certificates are issued for special subject
areas to the home economics and industrial arts teachers.
The certification of teachers is one means the State of Mississippi
has of upgrading teachers and constantly encouraging them to become more
efficient and effective in their work.
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TABIE 3
DISTRIBUTION OF THE CERTIFICATION FCR THE TEACHER-







A-e Type Certificate lii U5.16
A-s Type Certificate lU U5.16
AA Type Certificate 1 3.23
Vocational Certificate 2 6.U5
Total 31 100.00
Table page Jkt shows the salaries for the instructional per¬
sonnel to be as follows: one teacher (3.23 per cent) within the |;5000-
5U99 schedulej three teachers (9.68 per cent) within the ^U500-U999
schedule; three teachers within the $UOOO-l4ii99 schedule; twenty-two
teachers (70,96 per cent) within the $3500-3999 schedule; and two
teachers (6,U5 per cent) within the $3000-3U99 schedule. The salaries
of all instructional staff members meet the requirements of the State
Board of Education. Local increments are not provided for staff mem¬
bers. The salaries for the next school session will reflect $200-300
increases. Since a desirable salary schedule is one means of attracting
and holding qualified and efficient teachers, the salary conditions in
the Ford School should be thoroughly re-examined and revamped for all
staff members so as to reflect the variations in amounts provided accord¬
ing to special duties and functions.
3U
TABIE U
DISTRIBUTION OF THE SALARY SCHEDULE FOR THE
TEACHER-PERSONNEL IN THE FORD SCHOOL
1965-1966





$5ooo-5U99 0 1 1 3.23
$U500-ii999 1 2 3 9.68
$hOOO-hh99 2 1 3 9.68
13500-3999 k 18 22 70.96
$3000-3U99 0 2 2 6.U5
Total 7 2h 31 100.00
The school has the specific task of preparing boys and girls for
worthy citizenship. There rests upon the faculty and administration
the major responsibility for education. The efficiency of a school
system depends upon human resources which, in turn, depend upon personal
policies and practices. The effectiveness of the educational enterprise,
therefore, depends upon the size of the staff. The size of the staff
should be adequate in number for the educational program provided by
the school. In addition to the faculty, other school personnel, such
as: secretaries, bus operators, lunchroom employees, etc,, make signi¬
ficant contributions to the education of the child. Table page 35^
shows that in the Ford School there are forty-six staff members identi¬
fied as follows;
(a) One full-time principal for the twelve grades; one
assistant principal with full-time teaching duties
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TABLE 5
DISTRIBUTION OF IHE TYPES AND NUMERICAL ADEQUACY
OF THE PERSONNEL IN THE FORD SCHOOL









clude supervisory 1 0 1
Classroom teaches 29 0 29
Counselor(s) 0 0 0
Librarian(s) 1 0 1
Specialists and
clerks 0 0 0
Secretaries and
clerks 2 0 2
Lunchroom h 0 h
Bus operators 9 0 9
Other 0 0 0
Total hs 0 U6
(b) Thirteen full-time elanentary instnictors, and
two full-time reading instructors for grades one
to six; fourteen full-time secondary instructors
for grades seven to twelvej no part-time instructors
employed
(c) The school does not have a counselor
(d) One full-time librarian
(e) One secretary and one part-time secretary who
assists with the clerical duties in the library
(f) One lunchroom manager and three lunchroom workers
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(g) Nine bus operators of which six are county
operators and three are city operators
(h) Twenty-four Neighborhood Youth Corps enroUees
who perform the custodial and minor maintenance
work with four being assigned to the auditorium-
gymnasium, six to the high school building, eight
to the elementary building, two to the mobile
units, and four to the campus and grounds.
School Plant and Facilities
If the school program is to serve its purpose, it must be ade-
qxiately housed. The site, buildings, equipment, and services are the
elements •vdiich are solely designed to foster the development and the
promotion of a fTinctional educational program. The writer has employed
the Evaluative-Criteria technique in observing the school plant and
facilities at the Ford School. The data revealed that the school is
readily accessible over hard-surfaced roads to the school population,
and is near the center of the anticipated school population. It is
free from environmental noises, smoke, and dustj and is free also from
traffic and transportation dangers. Provisions are made for adequate
sewage disposal and adequate supply of pure water. A fire hydrant is
easily accessible and the grounds are elevated and well drained.
The site includes approximately twenty-two acres which are suf¬
ficiently extensive to provide for recreational activities, and for
future expansion.
The equipment is reasonably adequate in both quality and quantity.
Each classroom is provided with bulletin boards and chalkboards. Ade¬
quate stairways, corridors, and exits are provided, Windows are suf¬
ficient in size, number, and appropriately located to provide adequate
lighting under normal daylight conditions along with artificial lighting
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supplements. Classroom furniture is in good condition} classroom
interiors are attractive.
Tlie lunchroom is of reasonable size to allow time for student
eating without an excessive number of shifts. It is beautifully designed
with a floor surface that is easily cleaned. The kitchen is provided
with sanitary cooking equipment, a large storage room, and lavatory.
Evidence pointed to the need for more office ^ace. The clinic
was not adequately equipped. Some of the necessary facilities are
available and insure privacy for one sex only. The buses were providing
transportation for pupils needing such service. All buses met the legal
standards and were maintained in effective and safe operating condition.
The school program was adequately housed for the services presently
offered} but, as future programs develop, there is every indication
that additional construction will be necessary.
Table 6, pages 38 and 39, pointed up the distribution of the
number and types of plant facilities provided the Ford School. The in¬
formation gathered through the use of the Evaluative-Criteria technique
is presented to complement the information in the tables by giving a
more detailed description of the plant and facilities.
Library and Instructional Materials.—Table 7, page UO, presents
the data on the expenditures per pupil in average daily attendaixje re¬
ported for the library and instructional materials. There has been an
observable increase in the distribution of the expenditures for pupils
in average daily attendance for the three-year period. The library
expenditure increasing from $1.^0 during the 1963-196U session to $3.79
during the 1965-1966 session. The total expenditures increased from
38
TABLE 6
DISTRIBOTIOM OF THE MJMBER AND TYPES OF PLANT
FACILITIES PROVIDED THE FCRD SCHOOL
1965-1966
Year of Con- Name of Type of Special
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$222.U7 per pupil during the 1963-61j. session to $396,UO per pupil
during the 196^-1966 session. The $167.96 increase during the 196^-
1966 session over the 196i|,-1965 session reflects the school* s parti¬
cipation in the ESEA Projects.
Sources of School Revenue.—The writer obtained additional
information on the effectiveness of the school's operation through the
amount of expenditures budgeted and used ly the system.
The assessed valuation of the school district according to 1965-
1966 fiscal records is $7,775>000,00. There are four schools in "the
municipal separate school district. The amount of the funds coming from
the local contributions amounted to $liU»60U.00 or approximately twelve
per cent of the contributionsj the state contribution amounted to
$336,039.00 roughly eighty-eight per cent of the contributions. The
district has reached its tax limits capacity of twenty-five mills. If
the schools continue to expand at the present rates, the implications
TABI£ 7
DISTRIBUTION OF EXPENDITURES PER PUPIL IN AVERAGE
DAILY ATTENDANCE IN FORD SCHOOL, 1963-1966
I963-I96U 196U-1965 1965-1966
Expenditures for library
materials per pupil in
average daily attendance
in this school $ 1.50 $ 3.15 $ 3.79
Expenditures for text¬
books per pupil in
average daily attendance
in this school 3.01 3.U2 3.61
Expenditures for instruc¬
tional equipment and
supplies per pupil in
average daily attendance
in this school 216.85 230.66 387.7U
Expenditures for work-
texts per pupil in
average daily attendance
in this school 1.11 1.21 1.26
Total Expenditures |222.1;7 1238.uu 1396.40
are an increase in state financing and also an increase in local respon¬
sibilities.
Enrollment and Average Daily Attendance.—In Table 8, page Ul,
the data on the distribution of the enrollment of students, according
to grade and sex, revealed that during the I963-I96I4, session, there
were U3U boys and 14^9 girls, or a total of 883 boys and girls enrolled
in the school. In 196U-196^, there were U21 boys and U5U girls, or a
total of 875 boys and girls airolled in the school. The total number
TABLE 8
DISTRIBUTION OF THE ENROLLMENT OF STUDENTS, ACCORDING TO




Boys Girls Total Boys Girls Total Boys Girls Total
Twelfth Grade 9 11 20 17 21 38 20 25 U5
Eleventh Grade 23 lli 37 25 28 53 23 21 UU
Tenth Grade 21 33 51+ 23 2U U7 30 25 55
Ninth Grade 28 iiO 68 37 27 6U 31 20 51
Eighth Grade 31 26 57 2h 25 U9 U7 5U 101
Seventh Grade 1^8 38 86 hh 51 95 U2 31 73
Sixth Grade hi U9 06 hh U8 92 U9 53 102
Fifth Grade Uo Ul 81 U5 50 95 50 U6 96
Fourth Grade 50 63 113 h6 58 lOU 38 39 77
Third Grade 55 U6 101 32 36 68 36 39 75
Second Grade 35 39 7U UO 38 78 3U Uo 7U
First Grade 17 U9 96 UU U8 92 U8 U8 96
Total h3h UU9 883 U21 U5U 875 UU8 UUl 889
of students enrolled in the school remained fairly constant for the
three-year period with a variation of only fourteen pupils from the
largest enrollment in 1965-1966 (889 pupils) to the smallest enrollment
in 1961^-1965 (875 pupils).
Although the total enrollment is fairly constant, the number of
pupils who remained in school tintil graduation revealed a definite
"drop-out" problem. In 1963-196U there were fifty-four boys and girls
enrolled in tenth grade; in 1961^-1965 there were fifty-three boys and
girls enrolled in eleventh grade; in 1965-1966 there were forty-five
boys and girls in the twelfth grade. Approximately seventeen per cent
of the boys and girls dropped out of school during the two-year period.
In the absence of a con^ulsory school attendance law, the public
has a responsibility of seeing to it that all school-age youth are en¬
rolled in school, attend school regularly, and remain in school until
the completion of the course or courses being taken.
As indicated by Table 9, page k3t the distribution of the en¬
rollment and average daily attendance in all grades in the Ford School
revealed a total enrollment of 2,675 pupils for the three-year period
from 1963-1966, with a low of 805 pupils enrolled the second month of
the 1961j.-1965 session, and a high of 896 pupils enrolled the sixth month
of the 1963-196ii. session.
The data on the total enrollment by sessions showed for the 1963-
196i4. session a total enrollment of 896 with the range in average daily
attendance from a low of 6^k in the second month to a high of 806 in
the ninth month. For the I96I4.-I965 session the total enrollment was 890
with a range in average daily attendance from a low of 676 in the second
TABLE 9
DISTRIBUTION OF THE ENROLLMENT AND AVERAGE DAILY ATTENDANCE















First Month 883 750 875 7I47 889 785
Second Month 811 653 805 676 826 700
Third Month 8314 735 820 709 818 7I4I4
Fourth Month 860 761i 851 770 81i2 775
Fifth Month 8914 805 890 813 862 780
Sixth Month 896 80U 882 783 859 796
Seventh Month 895 796 876 775 856 806
Eighth Month 885 80U 862 790 851 790
Ninth Month 88h 806 862 777 8149 802
month to a high of 8l3 in the fifth monldi. During the 196^-1966 session,
the total enrollment was 889 with a range in average daily attendance
from a low of 700 for the second month to a high of 807 in the seventh
month. The year's mean average for the three sessions were 768 for the
I963-I96I4. sessionj 760 for the I96I4.-I965 sessionj and 775 for the 1965-
1966 session.
The data also revealed that the average daily attendance for the
first, second, and third months reflects a drop in attendance, with 1he
second month of each school year being the lowest in attendance of the
three.
The attendance fluctuates by grades and by months. There were
variations in the attendance by months, sex, and age with the girls'
record being slightly better than the boys' record. There seemed to be
a general tendency for the attendance to remain relatively constant
from year to year.
Irregular Attendance—The Reasons.—The data on the primary reasons
for irregular attendance of two hundred pupils at Ford School were gather¬
ed from a sujrvey conducted during the 196U-1565 session and are presented
in Table 10, page l|.5. The data revealed the following information:
Irregular attendance because of poor transportation one or .50 per cent
of the pupilsj work at home, eighty-foTir or 1^2.00 per cent of the pupilsj
work on the farm, nineteen or 9.50 per cent of the pupilsj illness of
the child, eleven or 5.50 per cent of the pupilsj illness in the home,
four or 2.00 per cent of the pupilsj indifference and neglect of parents,
fifty-three or 26.^0 per cent of the pupilsj broken homes, two or 1.00
per cent of the pupilsj other reasons or causes, fourteen or 7.00 per
TABLE 10
DISTRIBUTION OF PRIMARY REASONS FOR IRREGULAR







Poor transportation 1 .50
Work at home 8U 1+2.00
Work away from home 5 2.5o
Work on farm 19 9.50
Illness of child 11 5.50
Illness in the home h 2.00
Indifference and neglect
of parents 53 26.50
Broken home 2 1.00
Other reasons or causes Ik 7.00
No reply 7 3.50
Total 200 100.00
cent of the pupils; and no repl^, seven or 3.50 per cent of the pupils.
According to Table 10, the primary reasons for irregxilar attend¬
ance were: work at home, 1+2.00 per cent; indifference and neglect of
parents, 26,50 per cent; -work on farm, 9.50j and other reasons or
causes, 7.00 per cent.
The writer was concerned with the alarming number of pupils in
school irregularly because of the indifference and neglect of parents.
The data would appear to indicate the need for a guidance program ■which
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is excellent in its framework and adequate in its function of assisting
the boys and girls with their school problems. Further, a systematic
program of public relations in >hich the complexities of educational
problems that affect the community directly might be interpreted to
the school's community and/or public through community organizations,
such as, the PTA would appear to be feasible.
School Appraisal and Evaluation
To assist in appraising the curriculum program, teacher-training
and certification, and the school plant and facilities as to comprehen¬
siveness, efficiency, effectiveness, and adequacy the standards of the
Mississippi Accrediting Association and the Southern Association of
Colleges and Schools have been applied, A summary of the writer's
evaluation of the school's program in the areas mentioned is given
below:
1, Curriculum
"The curriculum of an approved secondary school shall
contain the following; Language arts (composition,
literature, speech, and spelling):" moderately met
by the school,
"The curriculum of an approved secondaiy school shall
contain the following; Science and mathematics;"
being met by the school,
"The curriculum of an approved secondary school shall
contain the following; Social studies;" being met
by the school,
"The curriculum of an approved secondary school shall
contain the following; Occupational experiences:"
not being met by the school,
"The curriculum of an approved secondaiy school shall
contain the following; Health and physical education;"
being met by the school.
’’The curricul-um of an approved secondary school shall
contain the following: Special interestsnot being
met by Ihe school.
"At least eighteen units should be offered within a
two scholastic year period with not less Ihan twelve
units each scholastic year. Of these twelve units, two
shall be in social studies, three in English, two in
science, and two in mathematics. . . being met
in the school.
"The program of studies for the seventh and eighth
grades should include the following; Arithmetic, Art,
History, Music, Citizenship, Geography, English,
Spelling, Health, Physical Education, Homemaking,
Industrial Arts, Safety, Forestry, and Science;"
moderately met by the school.
Personnel Training - Certification
"The superintendent of the school district holds a class
A or AA Administrator's Certificate;" being met by the
system.
"The principal of the school holds a Class A or AA
Supervisor’s Certificate endorsed for secondary school
principal;" moderately met by the school.
"Three-fourths of all teachers hold a class A or AA
Elementary or Secondary Certificate. All other teachers
have completed at least 135 quarter hours college credit;"
moderately met by the school.
"The librarian has training in library science equal to
or more than the amount indicated for a school this size;"
moderately met by the school. (Six semester hours if the
enrollment is less than lOOj twelve semester hours if the
enrollment is 100-3005 eighteen semester hours if the
enrollment is over 300.)
"Head of guidance services has at least ei^t quarter
hours credit toward a Counselor's Certificate, an A
Counselor's Certificate, or an AA Counselor's Certifi¬
cate:" not being met by the school.
"Teachers should show evidence of professional and personal
growth by; participating in educational meetings! attend¬
ing summer schools, workshops, or by taking extension and
correspondence coursesj reading professional magazines
and books; taking advantage of in-seivice program; practicing
self-evaluation; participating in community activities of a
civic, social, and recreational nature; utilizing the
benefits of travel and all forms of cultural develop¬
ment j keeping informed on current affairs:” moderately-
met in the school.
«
”Teachers should hold membership in local, state, and
national educational organizations:” moderately met in
the school.
3. School Plant Facilities
•'Regular classroom should contain not less than 600
square feet of floor space or a minimum of -twenty
square feet per pupil enrolled:” being met by the
school,
"Classrooms, including libraries, shops, lecture rooms,
and laboratories should maintain a minimum lighting
level of twenty foot-candles of natural or artificial
li^t with proper diffusion:” modera-tely met by the
school,
"Adequate facilities should be pro-vlded for administra¬
tive offices, assembly room, health and physical educa¬
tion, food service, health services, libraries, labora¬
tories, and any special ser-vices offered:" moderately
met by the school,
"The design and construction of the school plant shall
provide for the maximum safety of its occupants:" being
met by the school.
Sanitary conditions shall be in keeping with the s-bandards
established by the Bureau of Sanitary Engineering of the
State Board of Health, A certificate of approval by the
State Board of Heal-th shall be filed -with the Commission
annually:” moderately met by -Uie school,
"All schools should provide a minimum site of five acres
plus an additional acre for each one hundred pupils en¬
rolled:” being met by the school,
"Every school should have adequate space, facilities, and
custodial personnel to ser-^rice properly and to maintain
efficiently lighting, heating, ventilation, wa-ter supply,
toilets, and school furniture. Adaptation and arrange¬
ment of rooms and the methods of housekeeping shall be
such as to insure the school environment shall be clean,
sanitary, pleasant, cheerful, and stimulating to the
child's growth and de-velopraent;" moderately met by -the
school.
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"The school plant is as near the center of the present
and anticipated school population as environmental
conditions make advisable:" being met by the school*
"The school plant is free from environmental noises and
confusionj free from smoke and dust; free from obstruc¬
tions to light and air:" being met by the school.
"The general appearance of the interior and the exterior
of the building encourages pupil cooperation in mainten¬
ance;" moderately met by the school.
"Classroom furniture is in good condition;" being met by
the school,
U» Numerical Adequacy of Staff
"The number of staff members should be adequate for the
educational program offered, the school's enrollment,
and the special needs of the pupils;" moderately met
by the school.
Student Personnel Accounting
"Guidance services assist pupils in achieving desirable
goals by providing individual inventory, informational,
counseling, placement, and follow-up services;" not
being met by the school,
"Pupil cumulative records are carefully filed for use
while he is in school and for reference after he has
left school;" being met by the school.
"Unauthorized persons are not permitted access to
the confidential records of pupils:" being met by the
school,
6, Lunchroom Services
"Attention is given in the educational program to the
special needs of pupils in the lunchroom (e, g,, manners,
selection of food, importance of cleanliness);" moder-
ately met by the school,
7. Program of Studies
"The program of studies is based upon an analysis of the
educational needs of youth:" moderately met by the school.
"The program of studies provides a wide variety of ex¬
periences to meet both the common and individual needs
of youth;" moderately met by the school.
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The program of studies provides for the evaluation of
pupil achievement in the program in teims of each
individual’s aptitudes and abilities:" moderately
met by the school.
The data as revealed by the "checklist" appraisal of some of liie
provisions and services in Ihe school seemed to point to the fact
that the school is moderately meeting its educational obligations to
the boys and girls of the school community. This indicates an impera¬
tive need for further appraisal and evaluation of the total educational
enterprise, with the expressed purpose of significantly improving all
facets of the school's program.
CHAPm ni
SUMMAEI AND CONCLUSIONS
Recapitulation of the Theoretical Basis of Study
Frame of reference.—In an effort to provide an adequate educa¬
tional program for all the children and youth of a school's community,
the school personnel, key-citizens, and advisory committees feel, periodic¬
ally, Ihe necessity of measuring just how well the total enterprises and
programs are progressing. The rapid increase in the number of persons
to be educated and the demanding changes in the quality and quantity of
the educational content have implications in the continuous demands made
upon the schools. The school, then, finds it mandatory to continuously
appraise its total enterprises and programs as it pursues the objective
of providing for optimum development in all of its population.
It was in this frame-of-reference that the writer sought to ap¬
praise, within limits, portions of the programs, services, and arrange¬
ments of the B. F. Ford School. More specifically the purpose of this
research was to ascertain if the curricular offerings were keeping
abreast of the changing timesj if the personnel, and the school plant
and facilities were sufficient, and of a quality, to meet the needs,
interests, abilities, and purposes of the children and youth in their
preparation for international and interplanetary living. In this chapter
the writer has presented the recapitulation of the basic conceptualiza-
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tions and research-design of the study, summary of the related litera¬
ture, together with the conclusions, implications, and recommendations,
that are derived from the presentation and analysis of the data in
Chapter Two.
Recapitulation of the Research-design
The significant aspects of the Locale and Research-design of this
study have been presented below;
1. Locale of the study.—The study was conducted at the New
Albany City School, B. F, Ford School Attendance Center,
New Albany, Mississippi, encompassing a three-year period,
1963-1966.
2. Method of research.—The Descriptive-Survey Method of
researcli, which involves recording, analysis, and
interpretation of the prevailing conditions of the
subject, was employed to collect the data required for
the study.
3. Description of the subjects.—The subjects in the study
were the student-personnel, the teacher-personnel, the
nonprofessional-personnel, and key-citizens at the
B. F. Ford School, New Albany, Mississippi, for the
period, 1963-1966.
U. Description of the materials.—The basic materials used
in collecting -the data for the study were;
(a) official enrollment and attendance records on the
student-personnel from the school’s registers
(b) official records of transcripts, types of licenses
held and years of teaching experience of the
teacher-personnel in the school
(c) summary sheets of course offerings and scheduling
for the period, 1963-1966
(d) copies of accrediting sheets that have been supplied
to the Mississippi Accrediting Commission during
the 1963-1966 period
(e) official reports on enrollment, teachers, and
schoolhousing as supplied by the Division of Adminis¬
tration and Finance, State Department of Education,
Jackson, Mississippi.
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Method of procedure.—The data necessary to the develop-
ment of tie study was analyzed, interpreted, and pre¬
sented through the following procedural steps:
(a) permission to conduct the research for tiie study
was secured from the proper school officials
(h) a survey of the pertinent literature was
analyzed and synthesized
(c) permanent records were surveyed to secure perti¬
nent data on enrollment, attendance, plant
facilities, and equipment, and teacher training
and certification
(d) information secured from the peimianent records
was interpreted and assembled into appropriate
tables and graphs as indicated by the nature of
the data
(e) the findings, conclusions, implications, and
recommendations were duly stated, given the
necessary interpretation, and have been presented
in the fini^ed thesis copy.
Summary of Related Idterattire
The review of related literature pertinent to the problem of this
research revealed the following significant conclusions:
1. The curriculum program, in order to meet present-day
demands, is in a continuous state of expansion with
more and more courses being added to prepare students
not only for special vocations, but also for inter¬
national understanding and cooperation.
2. The curriculum program is expected to give a thorov^h
training in the fundamental communicative skillsj and,
to prepare boys and girls for future citizenship as
contributing members of the local, state, and world
society,
3* The curriculum program must provide for the individual
needs and for the group needs of the students, guiding
them in the achievement of fine emotional attitudes
and good social adjustment,
U. Despite the present handicaps of the total educational
enterprises, in order to attain even the basic edu¬
cational goals, the best corps of teachers available
must be recruited and retained.
$, Since the effectiveness and quality of the educational
endeavor is dependent upon the quality of the instruc¬
tional programs, staff members should reflect high
levels of qualification as evidenced ty academic
preparation, travel, and complementary work experiences.
6. In developing and promoting an educational program of
highest quality, the schools of tomorrow must make a
more deliberate and a more versatile effort to e:q)lore
and utilize all of the school plant's available facili¬
ties.
7. The school of the future must possess flexibility in
all of its arrangements, its scheduling, its organiza¬
tion for instruction} and, most especially, in its
plant and plant facilities.
8. School appraisal is a continuous and cooperative piDcess
and should involve, in addition to the school population,
the school board, the key-citizens, the professional and
nonprofessional staff, the use of a variety of instru «
ments and techniques in attempting to realize its edu¬
cational goals.
9. The school is determined to find the best procediires best
suited to appraise and re-appraise the degree of adequacy,
efficiency, effectiveness, and comprehensiveness of all
of its population.
Summary of Findings
A summary of the major findings which resulted from an analysis
and interpretation of the data presented follows;
1. There is tangible evidence that the courses offered have
been selected on Ihe basis of the objectives of the
school} however, with today's increased emphasis on in¬
ternational and cultural understanding, the program
offerings are not broad enough to prepare the boys and
girls for living in the "world society."
2. The guidance function and the concomitant services
pertaining thereto are not in evidence in -the school.
There was no guidance counselor for the 88? boys and
girls enrolled in the school,
3. The number of teachers, nineteen or 61,29 per cent,
who have pursued advanced work and/or advanced degrees
did not compare favorably with the number of years
teaching experienced by the instructional staff.
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U. Indications are that there is an increased involvement
annually in the financial support of the programs,
services, and arrangements of the school,
5, Although the total enrollmenb of the school remains
relatively constant from year to year, there were
too many boys and girls (26.50 per cent) out of
school because of indifference and lack of interest
on the part of parents,
6, The school is "moderately” meeting the educational
needs of the boys and girls in the school’s community
through its programs, services, and arrangements.
Conclusions
The analysis and interpretation of the data of this study, to¬
gether with the major findings thereof, would appear to warrant the
following conclusions;
1, That the school will need to inaugurate a more com¬
prehensive curriculiim program, consisting of more
enriched and vitalized experiences, to meet the
educational needs of the boys and girls of the
community,
2, That further research seemed necessary to discover
the reasons for the apparent lack of interest on the
part of the teachers to pursue advanced degrees,
3, That further research seemed necessary to discover
the significant reasons for the parents' indifference
and lack of interest in keeping the boys and girls
in school.
I4.. That the salary schedule indicated a need for revision
in order to hold and attract a qualified corps of
efficient and dedicated teachers.
5, That an expansion in the programs, services, and
arrangements of the school will demand a comparable
expansion in the school plant and facilities,
6, That the Evaluative-Criteria technique should be used
to appraise and re-appraise the total educational
program and arrangements in both the elementary and
secondary levels.
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7. That, according to the size of the school plant and the
growth indicated -thereof, -the numerical adequacy of the
administrative staff seemed eminent.
Implications
The interpretations of the findings and conclusions of this study
appeared to focus attention upon significant implications which will
be included in the writer's recommendations.
Recommendations
The analysis and interpretation of the data with specific reference
to the conclusions thereof, would seem to ;3ustify the following recom¬
mendations:
1. That the school broaden its curriculum offerings to
include art and music for all grades; industrial
arts and homemaking for the junior high school
grades; and a modern foreign language for the hi^
school grades.
2» That the numerical adequacy of the instructional
s-taff be met through -the employment of an assis-bant
principal, a full-time counselor, a full-time art
teacher, a full-time choral director, a full--bime
band teacher, a full-time language teacher, and
a part-time combination shop-driver education
teacher,
3. That further encouragement towards professional
growiii be shown by urging teachers to do advanced
work during the summer months; urging teachers to
participate in workshops and in-ser-vice programs;
and by instituting a program of sabbatical leaves
with at least fifty percent of current salary,
U, That the salaries of the professional staff be
increased so as to more closely approach, if not
equal, the national average,
5, That concerted efforts be made to interpret the
school, its programs, services, and arrangements to
the parents.
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6. That a comprehensive compiilsory school attendance
law be passed; and that the necessary funds be
provided for the pronpt enforcement of the law,
if and when, violations occur.
7. That the quality and quantity of the total school
programs, services, and arrangements be thoroughly
appraised as to comprehensiveness, efficiency,
effectiveness, and adequacy as outlined in the
standards of the Mississippi Accrediting Commission
and the Southern Association of Colleges and Schools.
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